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WELCOME!

Participants will:
• Describe the 5 main components of reading instruction: phonemic 

awareness, phonics, fluency, vocabulary, and comprehension. 
• Learn where to find RESOURCES with the Teacher Dashboard of 

Wonders connectED. 
• Practice using the Lesson Templates and materials for small group 

literacy instruction.
• Practice the main instructional routines for teaching English language 

arts.
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Integrated Comprehensive Reading Instruction
Five Components of Reading

READ
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Phonological Awareness
The understanding of different ways that oral 
language can be divided into smaller parts.

Onset and rime
“s”          “un”
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Phonemic Awareness 
The ability to hear and manipulate 
individual phonemes (sounds) in words. 

Segmenting
I will say a word; you say 

all of the sounds you hear 
in the word.

“sun” /s/ /u/ /n/

Blending
I will say some sounds, you 
will put them together to 

make a word. 

/s/ /u/ /n/  “sun”

Isolation
“What is the first sound you 
hear in the word sun?” /s/



With phonics we 
teach children to 
match letters and 
sounds, to help 
them when reading 
and writing.

The sequence of 
skills can have an 
impact on students’ 
progress.

Phonics The understanding that there is a relationship between 
sounds (phonemes) and spellings (graphemes).

Refer to these guidelines (Instructional Routine Handbook, page R17):
• Teach short-vowel sounds (in VC and CVC words) before long-vowel sounds (in 
CVVC words).
• Teach consonants and short vowels in combination so words can be generated as 
early as possible.
• Be sure the majority of the consonants taught early on are continuous
consonants, such as f, l, m, n, r, and s. These consonant sounds can be stretched, or 
sustained, without distortion and make it easier to blend words.
• Use a sequence in which the most words can be generated. Teach high-utility 
letters such as m, s, and t before lower-utility letters such as x or z.
• Progress from simple to more complex sound-spellings. For example, single 
consonants should be taught before consonant blends and digraphs.  Likewise, 
short vowels should be taught before long vowels, variant vowels, and diphthongs.
• Separate visually and auditorily confusing letters and sounds (e.g., e/i, b/d) in the 
instructional sequence.



Fluency

• Ability to read text accurately, 
with proper expression and age 
appropriate rate. 

•Fluency provides a bridge 
between word recognition and 
comprehension.
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Vocabulary
•Refers to all of the words of our language. One must know words to 
communicate effectively. 

•Vocabulary is important to reading comprehension because readers 
cannot understand what they are reading without knowing what most 
of the words mean. 

•Vocabulary development refers to stored information about the 
meanings and pronunciation of words necessary for communication. 

•Four types of vocabulary include listening, speaking, reading, and 
writing.
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Comprehension
•Comprehension is understanding what one is reading, the ultimate 
goal of all reading activity.

•Before reading begins, a person’s word reading ability and 
vocabulary, impact the level of a student’s comprehension. 

•During reading, students depend on their cognitive and linguistic 
processing abilities, and their knowledge and skill in the use of 
comprehension strategies, to construct meaning.

•After reading, students use other strategies and expressive skills to 
demonstrate their understanding of the text.
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Writing
•Changes in standards and assessments require students in 
elementary through high school to write analytically in response to 
reading multiple texts. 

•Students in kindergarten through grade 3 are expected to develop 
the foundational skills of writing to compose opinion and 
informative/explanatory pieces with increasing complexity.

•Reading comprehension skills play a critical role in success with 
text-based writing.
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Demo Account
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Lesson Template & 
Resources



Skill-based Lesson



Where do I find targeted phonics resources? 



Lesson template



Decodable Text: Pam Can!



How to use these documents



Now it’s your turn

1. Where do you find a list of words for 
blending? 

2. Where can I find additional text? 



Instructional Routines



What Are Instructional Routines?
Routines are step-by-step processes that: 
begin and end with a clear signal
follow the same sequence of steps every time used
are consistent
require minimal teacher talk
are used with a brisk pace 
often contain nonverbal and verbal teacher signals indicating a 

student response
slowly transfer the responsibility of the task to the students



Why Are Instructional Routines Important?

Reflect best classroom practices 

Help students focus on the new learning task, rather than learning a 
new way to do something

Organize instruction and setting clear expectations for students

Help teachers scaffold instruction

Minimize instructional time and teacher talk

Maximize student participation



Effective Instruction
Explicit

3 Steps in Instruction:

1. Demonstration (“I do it.”)
2. Guided Practice (“We do it.”)
3. Independent Practice (“You do it.”)
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Read/Spell/Write Routine
Step 1: Read

◦ Write the word on the board. 
◦ Say this is the word “said”. What is the word?

Step 2: Spell
◦ The word “said” is spelled s-a-i-d. Spell it with me: s-a-i-d
◦ What’s the first sound you hear in said? What letter have we 

learned for the /s/ sound? 

Step 3: Write 
◦ Watch as I write the word said. I will say each letter as I write the 

word. [Model on the board.] Now its your turn. Write the word 
said five times. Spell aloud as you write it.  



Now You Try
Try the Read/Spell/Write Routine with one of the following words: 



Phonics: Sound-By-Sound Blending

Let’s investigate the Sound-By-Sound 

Blending Routine.

Refer to handout 



Quick Note:  Letter Sounds

h = huh
i = i-i-i-i-i
d = duh

hid
???????



Phonics: Sound-By-Sound Blending Routine
Step 1:Introduce (see script)
Step 2: Model (I Do) 
◦ Level 1: Teacher Model
◦ Level 2: Oral Sounding out
◦ Level 3: Internal Sounding out
◦ Level 4: Whole Word Reading

Step 3: We Do
Step 4: Use Correction Procedure
Step 5: You Do
Step 6: Reread for fluency



Let’s look at Level 1 blending 



Level 1: Teacher Model 



Let’s look at Level 2 blending 



Level 2: Oral Sounding Out



Let’s look at Level 3/4 blending 



Level 3/Level 4



Let’s Practice



Steps 4-6
Step 4: Use Correction Procedure 
◦Sound error correction
◦Blending error correction
◦Vowel-First Blending 
Step 5: Provide Independent Practice (You Do)
Step 6: Reread for Fluency



Phonemic Awareness
Blending and Segmentation Skills Across the Levels

LEVELS WORD SYLLABLE ONSET-RIME PHONEME

Blending
Given a word 
separated into 
phonemes, 
student 
combines the 
sounds to form a 
whole word.

Listen as I say 
two small words:
dog*house.  Can 
you put the two 
words together 
to make a bigger 
word?  
(doghouse)

Can you put 
these word parts 
together to make
a whole word:  
pock*et?  
(pocket)

What whole 
word am I trying 
to say:  /b/…/ig/?  
(big)

What word is /b/ 
/i/ /g/?  (big)

Segmentation
Given a while 
word, student 
separates the 
word into 
individual 
phonemes and 
says each sound.

Can you clap the 
word parts in 
doghouse?
(dog*house)  
How many times 
did you clap?  
(two)

Can you clap the 
word parts in 
pocket?
(pock*et)  How 
many times did 
you clap?  (two)

What is the first 
part of big?  (/b/)
What is the last 
part of big?  
(/ig/)  Can you 
say big in two 
parts?  (/b/…/ig/)

How many 
sounds are in 
big?  (three)  Can 
you say them 
sound by sound?  
(/b/  /i/  /g/)  



Spelling-Dictation

In this program, the phonics and 
spelling skills are linked to 
accelerate students’ mastery of the 
phonics patterns in reading and 
writing.


